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Introduction-A A Land of Many Regions 


I. OBJECTIVES 
A. Basic Skills: Relating information derived 
from pictures with that gained from other 
sources in order to reach conclusions. 
B. Concept: A region is an area that has one 
or more dominant characteristics. 


II. PROCEDURE 

A. Let’s Talk About: Discuss the words region 
and characteristics. Make sure the students 
understand that an area that has a certain 
sameness or commonality or whose parts 
are interdependent is called a region. Then 
ask questions such as the following: 

e What kind of region is formed when 
most of the people in a given land area 
are farmers? 

e What kind of region is formed when the 
people in a given land area have a com- 
mon government? 

Next discuss the difference between man- 
made regions, such as cities, states, and 
towns, and natural regions, such as forest, 
desert, and mountain regions formed en- 
tirely by the forces of nature. 

B. Let’s Do: Have the students study the pic- 
tures on page 6 of their Problems Book. Tell 
them that each picture is symbolic of a re- 
gion or regions. For example, picture 6 is 


Introduction-A A Land of Many Regions 
































not only a natural region; it is also a politi- 
cal region. Then have them look at the list 
of sixteen different regions on the chart on 
page 7. Tell them that the numerals 1 
through 10 across the top of the chart corre- 
spond to the pictures on page 6. Ask them 
to indicate which region or regions each 
picture symbolizes by making a check mark 
across from each appropriate region under 
the number for each picture. Explain that 
a picture may show more than one kind of 
region. The student therefore should con- 
sider each region listed on the chart for each 
picture. 

C. Let’s Think About: Discuss the fact that 
regions are images in man’s mind. Explain 
that man recognizes the sameness or domi- 
nant characteristic that makes an area a spe- 
cific region. He also recognizes that the 
sameness can overlap. For example, a cul- 
tural region where the Navaho Indians live 
may overlap with an arid region. Man’s 
mind creates regions. 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list a number 
of different kinds of regions and to tell which 
dominant characteristics make each area a re- 
gion. 


Regions 
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Political 








Climatic 


Cultural 








Natural 





Manufacturing 





Man-made 





Agricultural 





Mining 





Forest 





Fishing 





Postal zip code 





Historical 





Desert 





Marketing 





River basin 
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Introduction-B Regions Can Be Made by Man or 


Nature 


I. OBJECTIVES 
A. Basic Skills: Map study skills: reading a 
portion of a map. 
B. Concept: Regions can be made by the work 
of man or nature. 


II. PROCEDURE 

A. Let’s Talk About: Discuss the similarities 
and differences between regions created by 
man and regions created by nature. Make 
sure that the students understand the con- 
cept of boundaries. Explain that boundaries 
may be clear or fuzzy. 

B. Let’s Do: Tell the students to turn to page 
8 in the Problems Book and _ indicate 


whether each region pictured was created 
by man or nature. 


. Let’s Think About: Discuss how man cre- 


ates problems in the process of changing 
regions to benefit him. Tell the students 
there is hardly any region created by nature 
where man hasn’t left his imprint. Discuss 
how man has left his imprint on the moun- 
tain and desert regions and the problems he 
has created. 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list a number 
of regions created by man, by nature, or by both 
man and nature. 


Introduction-B Regions Can Be Made by Man or Nature 
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. Draw a region 
5 | of your choice. 














Introduction-C Some Regions Are Created by Nature 


I. OBJECTIVES in the map, indicating the various natural 
A. Basic Skills: Map study skills: using given regions by the appropriate color. 
symbols to complete a map. C. Let’s Think About: Discuss the fact that 
B. Concept: Regions can be made by the work maps are symbolic representations that help 
of nature. us illustrate spatially regions that would be 
difficult to describe verbally. Ask the stu- 
II. PROCEDURE dents to describe the Hawaiian Islands and 
A. Let’s Talk About: Discuss regions made by their location verbally, without reference to 
nature. Ask the students how to distinguish a map. 
various natural regions. 
B. Let’s Do: Have the students turn to page 9 HI. PERFORMANCE EXPECTATION 
in their Problems Book. Discuss the differ- Each student should be able to locate the natu- 
ent types of natural regions keyed at the ral regions listed on page 9 on a wall map of 
bottom of the page. Then tell them to shade the United States. 


Introduction-C Some Regions Are Created by Nature 





Directions: Identify the regions listed in the 
legend on the map. Use your text to help you. 








Vo) Pr 
Rocky Mountains Purple > Coastal Ranges [AAaa | Yellow 
Sierra Nevada—Cascade Range Brown Plateau [____] Red 
Appalachian Mountains Black Island Region [___| Blue 
Coastal Plains [__] Orange Great Plains [____] Green 




















Introduction-D Some Regions Are Created by Man 


I, OBJECTIVES B. Let’s Do: Have the students look at the time 
A. Basic Skills: Map study skills: understand- zone map on page 10 in their Problems 
ing time zone regions and determining their Book. Then tell them to answer the ques- 
locations. tions on the page in the spaces provided. 

B. Concept: Regions can be made by the work Discuss their answers. 
of man. C. Let’s Think About: Discuss the necessity of 


time zone regions. 
II. PROCEDURE 


A. Let’s Talk About: Discuss the term time II. PERFORMANCE EXPECTATION 
zone. Point out that time zones form various Each student should be able to list the time 
regions. Then ask the students why these zone regions in which the fifty states of the 
regions are the creation of man rather than United States are located and be able to tell the 
of nature. time differences between various regions. 


Introduction-D Some Regions Are Created by Man 








This map shows time zones in the United States. 
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1. How many time zones are there in the United States? (Include Alaska.) 

2. How many time zones does Alaska have? 

3. Why do you suppose the boundaries of the time zones are not straight lines? 








4. Name some states that have more than one time zone. 


How could this cause problems? 
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Introduction-E Regions Can Be Changed 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial material in order to reach conclu- 
sions. 
B. Concept: Regions undergo change due to 
the forces of nature and to man’s work. 


II, PROCEDURE 
A. Let’s Talk About: Discuss the terms man- 
made regions and natural regions. Point out 
that man and nature can change existing 
regions as well as create new ones. Then 
discuss some of the ways man and nature 


can change regions. You might ask ques- 
tions such as the following: 
e What happens to a forest region when 
man cuts down the trees? 
e Does the area remain a forest region? 


Introduction-E Regions Can Be Changed 


Iil. 


e What kind of region would it be if man 
built large factories where the forest 
once stood? 


B. Let’s Do: Have the students look at the re- 


gions pictured on page 11 in their Problems 
Book. Ask them to explain how each region 
may change and whether the change is the 
effect of man’s work or of nature’s. 


. Let’s Think About: Discuss how man can 


change a region to his benefit without harm- 
ing the region. 


PERFORMANCE EXPECTATION 

Each student should be able to give an example 
of a region that has been changed by natural 
forces and an example of a region that has been 
changed by man. 





How is this region being 
changed? 


How is this region being 
changed? 





























vs How is this region being 
prt) | changed? 














How is this region being 
changed? 

















How is this region being 
) changed? 














How is this region being 
changed? 























How is this region being 
changed? 




















_ | How is this region being 
- | changed? 
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1-A The Great Plains Region 


I, OBJECTIVES 
A. Basic Skills: Map study skills: locating a 


given region within the United States. 


B. Concept: The Great Plains is a very large 


region in which many states are located. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the location of 


12 


the Great Plains Region and its geograph- 
ical limitations. 


. Let’s Do: Have the students look at the map 


on page 12 in their Problems Book. Tell 
them to shade in the Great Plains Region 
on the map and determine which states are 
primarily located in the region. Then ask 


Hil. 


them to list those states in the space pro- 
vided. 

C. Let’s Think About: Make sure the students 
understand that parts of some states are 
located in the Great Plains and that other 
states are totally located in that region. 
Then ask them how this might affect the 
products a state is able to produce. 


PERFORMANCE EXPECTATION 

Each student should be able to locate the Great 
Plains Region on a wall map of the United 
States and list the states primarily located in the 
region. 


1-A The Great Plains Region 





Which states are primarily located in the Great Plains? 


Directions: Shade in the Great Plains Region 
on the outline map. 


























1-B The Web of Life 


I, OBJECTIVES 
A. Basic Skills: Using information gained 


B. Let’s Do: Have the students turn to page 13 
in their Problems Book. Tell them that the 


from pictures, from the text, and from other 
sources to answer questions. 


B. Concept: Any form of life depends on other 


forms of life for survival. 


Il, PROCEDURE 
A. Let’s Talk About: Discuss the meaning of 


the phrase balance of nature. Explain that 
nature provides a chain of life whose links 
represent different forms of life that are de- 
pendent on each other for survival. The sun, 
as a source of energy, is the first link in this 
chain. Next ask questions such as the fol- 
lowing: 
e Does the chain of life end? 


chain illustrated represents a web of life on 
the Great Plains. Discuss each link of the 
chain, emphasizing how the animals depend 
on one another for survival. Make sure the 
students understand the importance of the 
decomposers, or bacteria (the right-hand 
link below the green plants). Then have 
them answer the questions on the page. 


. Let’s Think About: Discuss the students’ 


responses to the questions on page 13. Then 
discuss how man fits into the balance of 
nature. The students should discover that 
man eats both plants and animals and 
consequently depends on the balance of na- 
ture for his survival. 


e What keeps certain forms of life from 
becoming extinct if they must be eaten MI. PERFORMANCE EXPECTATION 
by other forms of life to ensure the sur- Each student should be able to develop a simi- 
vival of all? lar chain of life, using other plants and animals. 


1-B The Web of Life 





Directions: This chain represents the web of life of part 
of the animal population on the Great Plains. Use the infor- 
mation presented in the pictures to answer these ques- 
tions. 


1. How does the energy from the sun pass from the green 
plants to giant birds like the hawk? — 





2. Explain what ‘balance of nature’ means. 





3. What would happen to the giant birds if man killed the 
snakes? 
What would happen to the owls? — 








4. What would happen if a prairie fire destroyed most of 
the grasslands? 








5. What would happen if there were no bacteria to decom- 
pose the bodies of animals? 




















ibe 


1-C Farmers Become More Efficient 


I. 


OBJECTIVES 

A. Basic Skills: Interpreting information from 
a chart. 

B. Concept: Farmworkers in the United States 
greatly increased their productivity in the 
period from 1820 to 1968. 


II, PROCEDURE 
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A. Let’s Talk About: Discuss the meaning of 
the term farm productivity. Explain that it 
is the ability of a farmer to produce farm 
products with a given amount of land, la- 
bor, and equipment. Then discuss the part 
that land, climate, workers, equipment, and 
scientific knowledge have played in increas- 
ing farm productivity. Review the text ma- 
terial on the Great Plains relating to these 
factors. Ask the following questions: 

e How did nature limit the productivity 
of the first settler-farmers in the Great 
Plains Region? (Drought, dust storms, 


bottom of the page. 
C. Let’s Think About: Ask the students the 
following questions: 

e How does the farmworker “support” 
people? (By producing food for them to 
eat ) 

eIn 1968, one farmer could produce 
enough for himself and 39 other people. 
How did this affect the relationship be- 
tween farming and manufacturing re- 
gions? (It made them more dependent 
on one another.) 

e How does increased productivity affect 
the size of farms? (There are many 
more large farms and fewer small 
farms.) 

e How does the increased output of farm- 
ing regions affect young men and 
women who want to become farmers? 
(It may discourage them, because farm- 
land is expensive and so is the equipment 


and unworkable soil ) they need.) 
e How did the farmer overcome these 
limitations of nature? (Better equip- 
ment, irrigation, increasing land size, Ill, PERFORMANCE EXPECTATION 


and scientific methods of farming ) 
B. Let’s Do: Have the students turn to page 14 
in their Problems Book. Ask them to study 
the chart and answer the questions at the 


Each student should be able to write a para- 
graph explaining why farmers can now “‘sup- 
port”? more people and how this affects their 
relationship with other members of our society. 


1-C Farmers Become More Efficient 





by how many times? 


and 


Directions: Study the chart. Then answer the questions. 





ia Persons supported per farm worker 





4 





9 








40 





1. How many people could each farmworker “‘support” in 1820? 1920? 1968? 





2. In the 149 years from 1820 to 1968, the number of people supported by each farmworker increased 


3. Give at least two important reasons to explain this increase in farm productivity. 





4. How did this increasing productivity affect the number of farmers living in the Great Plains Region? 

















1-D New Ideas Help the Farmers of the Great Plains 


I. OBJECTIVES 


A. 


B. 


Basic Skills: Relating pictorial information 
gained from the text and other sources. 
Concept: New ideas have helped man to 
grow and market more food. 


II, PROCEDURE 


A. 


Let’s Talk About: Discuss how inventions 
have changed the lives of the people on the 
Great Plains. You might compare the lives 
of pioneers in the region with the lives of 
people living there today. 

Let’s Do: Have the students look at the pic- 
tures on page 15 in their Problems Book. 
New ideas that helped the people of the 
Great Plains are shown. Tell them to ex- 
plain briefly, in the space provided, how 
each new idea pictured helped the people of 


the Great Plains. 

C. Let’s Think About: Discuss how each inven- 
tion or discovery helped the farmers on the 
Great Plains to produce more or to get their 
goods to faraway markets. Ask the students 
how these inventions and discoveries af- 
fected the welfare of people in farming re- 
gions and manufacturing regions. (Higher 
income for farms, fewer farmers needed, city 
people received more goods; many workers 
come to cities to look for jobs, cities become 
overcrowded. ) 


II. PERFORMANCE EXPECTATION 
Each student should be able to list a number 
of new ideas that helped the people of the Great 
Plains produce and market more food. 


1-D New Ideas Help the Farmers of the Great Plains 


























Windmills New wheat seed 
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1-E Early Forest Regions 


I. OBJECTIVES 
A. Basic Skills: Map study skills: locating a 


specific natural region on a map of the 
United States. 


B. Concept: Forest regions are examples of 


how the abundance or scarcity of natural 
resources affects man’s well-being. 


Il. PROCEDURE 
A. Let’s Talk About: Have the students read 


16 


Chapter 1 of their text. Then discuss the 
early abundance of forest regions and how 
they are gradually becoming scarce. Ask 
the students where such forest regions were 
located in the United States and where they 


Hil. 


still can be found at present. 

B. Let’s Do: Have the students turn to page 16 
in their Problems Book. Ask them to shade 
in the early forest areas on the map and 
answer the questions on the page. 

C. Let’s Think About: Discuss various re- 
sponses to the questions, emphasizing the 
ways in which man is trying to remedy the 
scarcity of lumber. 


PERFORMANCE EXPECTATION 

Each student should be able to locate the early 
forest regions and the forest regions of today 
on a wall map of the United States and explain 
why there is a difference between the regions. 


1-E Early Forest Regions 























Directions: Shade in the early forest regions of 
the United States on this outline map. 


1. How did men change many of the early forest regions? 


2. How are men using forest regions today? 








2-A Minerals Are Important 


I. OBJECTIVES 


A. 


Basic Skills: Map study skills: using sym- 
bols from a map legend to complete a map. 


B. Concept: Minerals play an important role 


in our economy. 


II. PROCEDURE 


A. 


Let’s Talk About: Make sure the students 
have read Chapter 2 of their text. Then dis- 
cuss the role that the mining of natural re- 
sources has played in our economy. Stress 
how the mining of oil and copper has af- 
fected the development of the regions where 
these minerals are found. 


. Let’s Do: Have the students indicate on the 


2-A Minerals Are Important 


III. 











—— 


Directions: Copper and oil mining have been important 
to our country’s development. Indicate on the map where 
copper and oil are located by using the symbols in the 
legend below. If you are familiar with the location of other 
minerals, write their names and a symbol for each in the 
legend and locate the region on the map. 


y He i ee 

















C Copper 








map on page 17 in their Problems Book the 
regions where there are copper and oil 
fields. Tell them to use the symbols pro- 
vided in the legend. Instruct them to add 
more mineral symbols to the legend if they 
can indicate the regions where the minerals 
are to be found. 

C. Let’s Think About: Discuss the location and 
economic importance of any minerals that 
the students have added to their legends. 


PERFORMANCE EXPECTATION 

Each student should be able to locate on a wall 
map of the United States the major regions 
where copper and oil are mined. 
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2-B Renewable or Nonrenewable? 


I. OBJECTIVES 
A. Basic Skills: Relating information gained 


from the text and other sources in order to 
classify pictorial information. 


B. Concept: Some resources are renewable and 


some are nonrenewable. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the meaning of 


renewable and nonrenewable resources. 
Point out that some resources, such as wa- 
ter, can be replaced by nature, while other 
resources, such as coal, cannot be replaced 
by nature. 


B. Let’s Do: Tell the students that the pictures 


18 


on page 18 in their Problems Book illustrate 
materials or finished goods that are pro- 
duced from various resources. Have them 


describe each resource by writing “renew- 
able” or “‘nonrenewable” in the space pro- 
vided under each picture. 

C. Let’s Think About: Ask the students if they 
think any of the nonrenewable resources 
will ever be used up. Discuss what can be 
done to prevent the rapid depletion of non- 
renewable resources. Then discuss the dif- 
ferences between the future welfare of a 
region producing renewable resources 
(Great Plains) and a region producing non- 
renewable resources (Arizona copper re- 
gions). 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list a number 
of natural resources and identify each as renew- 
able or nonrenewable. 


2-B Renewable or Nonrenewable? 























Fertile soil 























2-C What Affects Jobs and Income? 


I. OBJECTIVES each situation would affect the job oppor- 
A. Basic Skills: Using information from the tunities and income in the mining region. 


text and other sources to classify pictorial 
material. 

B. Concept: The income and jobs of the popu- 
lation in a mining region are affected by 
events occurring nearby and far away. 


II. PROCEDURE 
A. Let’s Talk About: Discuss some events or 


situations that can affect the jobs and in- 
come of people in a mining region—for ex- 
ample: 

e size of ore deposits in the region 

e amount of ore mined 

e competition from other sources of ore 

e cost of production 

e extent to which ore is processed in the 

region 

e availablity of transportation to markets 

e amount of ore sold 

e price of the ore that is sold 
B. Let’s Do: Have the students look at the pic- 
tures on page 19 in their Problems Book. 
Make sure they understand what each pic- 
ture shows. Then tell them to decide how 


2-C What Affects Jobs and Income? 


Have them indicate their answers by writ- 
ing an J (increase) or a D (decrease) in the 
small box by each picture. 

C. Let’s Think About: After the students have 
completed the exercise, discuss their re- 
sponses. Then discuss the advantages and 
disadvantages of living in a town in a mining 
region. Some advantages are: 

e job opportunities 

e high union salaries 

e living in a small community 

Some disadvantages are: 

e possible polluted environment 

e physical hazards of occupation 

e job insecurity due to fluctuating world 
demand 

e job insecurity due to diminishing sup- 
ply of nonrenewable resources 


II. PERFORMANCE EXPECTATION 








Directions: This is a small mining town. All the jobs and 
incomes of its population will be increased or decreased 
by the situations pictured. In the space provided, write ‘'I”’ 
if they will increase or “'D”’ if they will decrease. 

















QA Ss FivacO 
PRICE OF COPPER 
DROPS | 
































Each student should be able to list three factors 
that affect job availability and income in a min- 
ing region. 
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2-D The Development of Mineral Regions 


I. OBJECTIVES 
A. Basic Skills: Map study skills: using given 
information and symbols to develop a map. 
B. Concept: Minerals can play an important 
role in the growth of an area. 


Il, PROCEDURE 

A. Let’s Talk About: Discuss how the discov- 
ery of minerals (copper, gold, and oil) and 
the subsequent development of mining and 
industry have affected certain regions of the 
United States. Then have the students turn 
to page 20 in their Problems Book. Explain 
that the story is fictitious and is a composite 
of events that might have occurred when 
copper and oil deposits were first being dis- 
covered. Explain the meaning of the word 
tributary (used in the story). 

B. Let’s Do: Have the students read the story 
and complete the map on page 21 in their 
Problems Book. You might make a map 
transparency and go over the exercise with 
the students. 


2-D The Development of Mineral Regions 





Directions: Read the story. Then complete the map on 
the next page, using the symbols in the legend. Label Crys- 
tal Creek and Fish Lake. Label the towns. 
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Kalla was a successful copper-mining town in the 
1850s. It was on the White River, near the Great 
Lakes. So its copper was easily sent to the East. 
For many years the copper from the Kalla region 
was known as the best in the country. Then it 
became harder to find good rich ore near the top 
of the ground. Miners needed expensive ma- 
chines to dig deeper and deeper. New copper 
mines were discovered in other parts of the 
country. Many people in Kalla had to leave be- 
cause they were losing money and business. 

Some of the people who left went south. They 
went to a place where the White River flowed into 
the Lincoln River. Here they found good land and 
plenty of water. Soon the town of Junction grew 
up on the east side of the river. The town became 
known for its wheat and corn crops. A road was 
built just north of the Pierre River from Junction 
to the East. Finely milled grain was carried along 
the road. 

The farmers wanted more land. Some of the 
farmers followed the Lincoln River south to a 


tributary called Crystal Creek, which ran into a 
lake named Fish Lake. One day as they were 
getting the land ready for planting, some men 
discovered oil. People had begun to use oil to 
fuel lamps and to grease machines. Soon many 
more uses for oil were discovered. People 
wanted more oil. The farmers bought machines 
and drilled underground for more oil. 

The town of Oxford grew up around Fish Lake. 
Soon more oil was discovered in some hills to the 
east. This area came to be known as Hill Valley. 
A refinery was built between the towns of Oxford 
and Hill Valley. About the same time a railroad 
was built from Oxford to the East. So the oil and 
some grain were easily sent East. The railroad 
ran from the Lincoln River through Oxford, just 
south of Fish Lake. Then it went across the 
northern edge of Hill Valley. 

The oil industry attracted many people from all 
over the country. The area around Oxford and 
Hill Valley was developed. Soon the two towns 
became known as the city of Hillsford. 











C. Let’s Think About: Ask the students the 
following questions: 

e What do you think Kalla would be like 
today? 

e What do you think Junction would be 
like today? 

e How did the discovery of oil change the 
economy of the area surrounding Fish 
Lake? 

e What might happen to this region if the 
United States passed a strict air pollu- 
tion law that would limit the use of 
automobiles. (There would be less need 
for gasoline and oil.) 

e What regions in the United States 
might have developed in the same way? 


Il. PERFORMANCE EXPECTATION 
Each student should be able to develop a simi- 
lar map based on given information concerning 
the development of a mineral region in the 
United States. 
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3-A River Systems of the United States 


I. OBJECTIVES 
A. Basic Skills: Interpreting information from 


a map and chart. 


B. Concept: The water supply of the United 


States is unevenly distributed, and the de- 
mand for this resource in some areas ex- 
ceeds the available supply. 


II. PROCEDURE 
A. Let’s Talk About: Tell the class that the 


major source of our water supply is the 
river systems. Explain that each river sys- 
tem includes all the water in the river basin 
(ground water, glaciers, and so on). Ask the 
following questions: 

e How is the water from the river systems 
used? (People use it for food, drinking, 
laundry; industrial purposes, livestock 
and agriculture.) 

e Why is there a greater demand for wa- 
ter in some areas? (Heavier concentra- 
tion of population and industry ) 

e Why is there a smaller supply of water 
in some river systems? (Climate—less 
rainfall ) 


B. Let’s Do: Have the students turn to page 22 


in their Problems Book. Ask them to study 


the map and chart carefully. Explain that 
the figures in the chart represent billions of 
gallons of water used daily. Then instruct 
them to answer the questions at the right 
on the page. 

C. Let’s Think About: Discuss the students’ 
answers. Then ask the following questions: 

e Why is water use a serious problem in 
some regions of our country? (Because 
the concentration of population in some 
semiarid regions is very high and the 
price of water is very low.) 

e Why will it become more serious by 
2020? (Larger population demanding 
more water; heavier concentration of 
people in areas; and increased industri- 
alization ) 

e What can we do to help prevent a water 
shortage crisis? (Make people aware 
that we must conserve our water re- 
sources and increase the price of water ) 


III. PERFORMANCE EXPECTATION 
Each student should be able to draw a poster 
encouraging people to conserve our water re- 
sources. 


3-A River Systems of the United States 








Water supply and use in billions of gallons daily 3 , and 


Directions: Study the map and the chart. 
Then answer the questions. 


1. Which three river systems have the 
greatest water supply available? 











Pes 


System 


supply 











1. North Atlantic 
2. South Atlantic-Gulf 
3. Great Lakes 
4. Ohio 
5. Tennessee 
6. Upper Mississippi 
7. Lower Mississippi 
8, Souris-Red-Rainy 
9, Missouri 
10. Arkansas-White-Red 
11. Texas-Gulf 
12, Upper Colorado 
13, Rio Grande 
14, Columbia-North Pacific 
15. Great Basin 
16. Lower Colorado 
17, California 
18. Alaska 
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1 ier : 
Water 2. In which systems was more water used 


than supplied in 1965? 





and 





3. Name four systems whose water use 
will exceed the supply in 2020. 





and. 





4. Name one reason why so much water 
is needed in these areas. 

















3-B The Colorado River 


I. OBJECTIVES 
A. Basic Skills: Map study skills: tracing a ma- 
jor river system from its source to its mouth 
and locating its tributaries. 
B. Concept: River systems supply many of 
man’s vital needs. 


II. PROCEDURE 
A. Let’s Talk About: Have the students read 
and discuss the booklet ““Who Owns the 
Colorado?” Then discuss the fight among 
the various states for possession of water 
from the Colorado River and ask for stu- 
dent opinions of the temporary solution 
provided by Congress. Since the solution is 
temporary, discuss what problems may de- 


3-B The Colorado River 


Il. 





Directions: The Colorado River is very important to the 
people in the western United States. Draw its course from 
source to mouth on the map. Mark the source with an X 
and the mouth with a *. 
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velop in the future. 

B. Let’s Do: Have the students look at the map 
on page 23 in their Problems Book. Then 
ask them to draw the course of the 
Colorado River from its source to its 
mouth, including some of its tributaries. 

C. Let’s Think About: Ask the students how 
they would solve the problems of the people 
who live along the Colorado River. 


PERFORMANCE EXPECTATION 

Each student should be able to locate the 
Colorado River on a large wall map of the 
United States, and to trace its route from source 
to mouth. 
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3-C A River Affects the Surrounding Land 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions; drawing a map. 
B. Concept: When man builds dams, there are 
both benefits and costs. 


II. PROCEDURE 
A. Let’s Talk About: Discuss why and how 
floods occur. Discuss the damage floods 
often cause. Ask questions such as the fol- 
lowing: 

e During what time of year do floods usu- 

ally occur? 

e What causes floods? (Melting snow, 

spring rains, and so on) 

e Who suffers because of floods? 
‘Review how dams can control floods and 
create lakes. Then discuss how dams and 
lakes can benefit the inhabitants of a region. 

B. Let’s Do: Have the students look at the pic- 
torial map on page 24 of their Problems 
Book. Tell them the river on the map floods 
every spring and a dam must be built at 
either site A, site B, or site C to control the 
water. Then ask the following questions: 

e Who would object to the dam being 

built at each site? 


3-C A River Affects the Surrounding Land 
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1. Where would you build a dam to hold back the floodwater? __ A — B _ C (Check one. 


2. Who would object if it were built at site A? Why? 








3. Who would object if it were built at site B? Why? 

















4. Who would object if it were built at site C? Why? 








e Where would the water back up to form 
a lake at each site? 

Have the students answer the questions on 
page 24. Then ask them to complete the 
map on page 25, illustrating where the dam 
should be built, where the lake would form, 
and how the towns, farmland, grazing land, 
and hills would look after the dam was 
built. 

C. Let’s Think About: After the students have 
completed the map, ask them questions 
such as the following: 

e Would the towns, farmlands, and graz- 
ing lands change after the dam was 
built? Would they stay the same? 

e What would be the cost of building the 
dam at each site to the landowners and 
the businessmen? 

e How could the entire community bene- 
fit from the dam? (Recreational facili- 
ties, electric power plants, and so on ) 


II. PERFORMANCE EXPECTATION 
Each student should be able to draw a map 
showing a river controlled by a dam. He should 
also be able to list various problems caused by 
a flooding river and various benefits of a con- 
trolled river. 





Directions: Finish the map below. Show where you 
would build the dam and where the water would back up 
to create a lake. Put in the towns of Pinedale and Riverton, 
the farms, the grazing lands, and the hills. 
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4-A Shift in Manufacturing Islands 


I. OBJECTIVES 


A. Basic Skills: Map study skills: interpreting 
information from a map. 


to examine the maps at the left on the page 
and then answer the questions at the right 
on the page. 


B. Concept: The size of a population and its C. Let’s Think About: Discuss the type of 


mobility affect the well-being of a region. 


II, PROCEDURE 
A. Let’s Talk About: Review with the students 
the reasons why manufacturing islands de- 
veloped south and southeast of the Great 
Lakes. Then ask the following questions: 
e In 1900, what was the relation between 
the growth of manufacturing and the 
development of cities in this region? 


manufacturing that exists in the students’ 
region. Ask questions such as the following: 
e Was our manufacturing affected by the 
shift of the population and manufactur- 
ing islands from 1900 to 1960? 
e Did manufacturing develop in our re- 
gion because of the shift? 
e Have any further changes affecting 
manufacturing occurred in our region 
since 1960? 


e Why did manufacturing eventually 
spread outside this region? (Improved II. PERFORMANCE EXPECTATION 


transportation systems, shift of market 
because of westward and southward 
population movement ) 

B. Let’s Do: Instruct the students to turn to 


Each student should be able to write a para- 
graph discussing the affect the westward and 
southward shift in population and manufactur- 
ing had on both the old and the new manufac- 


page 26 in their Problems Book. Ask them turing region. 
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Manufacturing in 1960 
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1. Circle the manufacturing region 
in 1900. 


2. Circle the three manufacturing 
regions that can be identified on 
the 1960 map of the United States. 


3. Explain why there are two addi- 
tional manufacturing regions in 
1960. 

















4-B Cities in the Manufacturing Region 


I. OBJECTIVES 
A. Basic Skills: Map study skills: locating cit- 
ies On a map. 
B. Concept: The biggest manufacturing region 


locate each city on the map by writing the 
number of the city in the proper area. Then 
have them use the answer space provided 
to name one product produced in each city. 


of the United States is made up of several 
subregions that extend from the Atlantic 
Ocean to the Mississippi River and the 
Great Lakes. 


You might want to use a transparency of a 
completed map while discussing the stu- 
dents’ answers. 


. Let’s Think About: Ask the students which 


cities listed on page 27 are located on a ma- 
jor waterway. Then discuss why the large 
lakes and rivers in the manufacturing region 
are important. 


II, PROCEDURE 

A. Let’s Talk About: Discuss how the location 
of the manufacturing region affects its rela- 
tion to other regions in the United States 
and other countries. Then discuss how and 
why the major cities in the region are inter- 
dependent. 

B. Let’s Do: Have the students turn to page 27 
in their Problems Book. Instruct them to 


II. PERFORMANCE EXPECTATION 
Each student should be able to locate the manu- 
facturing region and five major cities in the 
region on a wall map of the United States. 


4-B Cities in the Manufacturing Region 





Directions: These are some of the most 
important cities in the Manufacturing Re- 
gion, Locate them on the map. Write each 
city’s number in the proper area. Then tell 
why each is important. 
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4-C Characteristics of a Manufacturing Island 


I. OBJECTIVES 

A. Basic Skills: Drawing inferences and mak- 
ing generalizations from evidence pre- 
sented. 

B. Concept: Manufacturing can create more 
jobs and higher incomes, but it can also 
create problems for man and his environ- 
ment. 


Il, PROCEDURE 
A. Let’s Talk About: Discuss the characteris- 
tics of a manufacturing island. Ask ques- 
tions such as the following: 
e Is the population of manufacturing is- 
lands large or small? 
e Are there many large banking facilities 
in manufacturing islands, or are there 
a few small banks? 
e What kinds of transportation can be 
found in a manufacturing island? 
e Is good transportation a _ necessity? 
Why? 
Have the students compare a manufactur- 
ing island with the farmland of the Great 
Plains. 


Ii. 


B. Let’s Do: Have the students turn to page 28 
in their Problems Book and decide whether 
each of the conditions listed in the column 
“Existing Conditions’ would probably be 
found in a manufacturing island, in a farm- 
ing region, or in both. Tell them to indicate 
their answers by making a check mark un- 
der M, for manufacturing island; F, for 
farmland; or B, for both. (Correct answers: 
1—M, 2—F, 3—B, 4—B, 5—B, 6—M, 
7—M, 8—M, 9—B, 10—M, 11—M, 
12—M, 13—F, 14—B, 15—B, 16—B, 
17—-M, 18—M, 19—M, 20—M, 21—F, 
22—M) 

C. Let’s Think About: Discuss the students’ 
answers. Then ask the following questions: 

e What are the advantages and disadvan- 
tages of living in a manufacturing 
neighborhood? 

e Where would you rather live? Why? 


PERFORMANCE EXPECTATION 

Each student should be able to list a number 
of conditions that characterize a manufacturing 
island. 


4-C Characteristics of a Manufacturing Island 





Existing Conditions 


B } Existing Conditions 


28 





1, Crowded housing 


12. Many railroads nearby 





2. Clean, fresh air 


13, Barns 





3. Some people earn 
high incomes 


14. Slum areas 





4. Polluted rivers 


. Many highways 





5, Unemployed people 


. Small stores 





6. Apartment buildings 


. Museums and theaters 





7. Many different schools 


. Many different jobs 





8. Large banks, offices, 
stores 


. Crowded streets 





9. Dirt roads 


. Polluted air 





10. Shipping docks 


. Pastures 








11. Airports 











. Factories 




















bols in a legend to complete a map. 


B. Concept: The South Central Region needs 


different kinds of transportation systems to 
market its resources. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss how the discov- 


ery of its natural resources increased the 
wealth of the South Central Region. Point 
out that farmers and ranchers found cop- 
per, oil, and gas on their land. They leased 
the land to various businesses and earned 
high profits. Then ask the students how the 
wealth accumulated in the South Central 
Region contributed to the growth of its cit- 
ies. Review how the systems of transporta- 
tion improved as cities developed. Next 
discuss the importance of good transporta- 
tion systems to the South Central Region. 
Point out that the region receives much of 
its income by marketing its resources in 
other parts of the United States and in other 
nations. 

. Let’s Do: Have the students turn to page 29 
in their Problems Book and follow the di- 


Hil. 


5-A Wealth from Natural Resources 


I. OBJECTIVES 
A. Basic Skills: Map study skills: using sym- 


rections for the map work. Tell them to 
coordinate the two map legends. Explain 
that regardless of the mode of trans- 
portation, the route by which oil would be 
transported from its source to Chicago and 
New York City should be shown in black. 
You may want to do this exercise as a class 
discussion, using an overhead transparency 
of the page with colored markers that corre- 
spond to the legend. 

C. Let’s Think About: Tell the students that 
the five resources listed in the legend on 
page 29 vary in their physical properties; 
hence, their transportation presents various 
problems. Then discuss why some modes of 
transportation are more suitable than oth- 
ers, taking into consideration factors such 
as destination, cost, weight, and distance. 


PERFORMANCE EXPECTATION 

Each student should be able to name practical 
modes of transportation for each of the five 
natural resources (oil, natural gas, copper, lum- 
ber, and cotton) from their source to Chicago 
and New York, and to give reasons for their 
choices. 


5-A Wealth from Natural Resources 





Directions: Shade the parts of the South Cen- 
tral Region where each of the natural resources 
listed in the legend is produced. Use the colors 
listed in the legend. Draw a line showing the best 
way to transport each natural resource from the 


Air ————> 
Railway ++++44+— 
Truck —————> 
Water (ship) ~~~» __ Copper —orange 
Pipes ==> __—_ Lumber—blue 





South Central Region to Chicago and to. New 
York City. Use the symbols in the legend, The 
two dots on the map show the location of 
Chicago and New York City. The South Central 
Region is shaded in. 


Oil—black 
Cotton —red Natural Gas— green 
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5-B An Abundance of Natural Resources 


I. OBJECTIVES 
A. Basic Skills: Map study skills: labeling 


B. 


states and using given symbols to complete 
a map. 

Concept: The South Central Region’s eco- 
nomic well-being is based on its natural re- 
sources. 


II. PROCEDURE 
A. Let’s Talk About: Make sure the students 


B. 


have read the section on natural resources 
in Chapter 5 of their text. Then discuss 
what effect the climate and physical condi- 
tion of the land might have on the natural 
resources available in the South Central Re- 
gion. Ask the students how the abundance 
of natural resources affects the economy of 
the region. 

Let’s Do: Have the students look at the 
maps on pages 30 and 31 in their Problems 


5-B An Abundance of Natural Resources 








Directions: Shade in the states in the South 
Central Region as described in the text. 











Book. Tell them to follow the directions on 
each page to complete the map work. Make 
sure they understand that on page 31 they 
are to indicate the area that is the prime 
source of each natural resource represented 
in the legend. You may want them to work 
with partners or in small groups for the 
benefit of those who have reading problems. 
Let’s Think About: Ask the students why 
the South Central Region, with its many 
natural resources, has not developed into a 
major manufacturing region. 


a 


III. PERFORMANCE EXPECTATION 
Each student should be able to locate the states 
and the rivers of the South Central Region on 
a large wall map of the United States. He 
should also be able to locate the areas that are 
the prime sources of various natural resources. 





Directions: Label each state of the South Central Re- 
gion. Also label the Gulf of Mexico, the Rio Grande, and 
the Mississippi River. In the proper areas on the map, draw 
the symbols representing the natural resources listed in the 
map legend. 
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5-C Many Different Groups of Settlers 


I. OBJECTIVES 

A. Basic Skills: Map study skills: using sym- 
bols from a legend to complete a map. 

B. Concept: There are many different eco- 
nomic and cultural factors that account for 
the growth and development of the South 
Central Region. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the various eth- 
nic groups who settled in the South Central 
Region and some of their reasons for com- 
ing to the region. Then ask the following 
questions: 

e What were some of the problems facing 
the settlers of the South Central Re- 
gion? 

e What contributions did each ethnic 
group of settlers make to the develop- 
ment of the South Central Region? 

B. Let’s Do: Have the students turn to page 32 
in their Problems Book and follow the di- 


rections on the page to complete the map 
work. Explain that some areas were settled 
by more than one ethnic group; therefore, 
the symbols representing the groups should 
overlap in these areas on the map. 

C. Let’s Think About: Ask the students how 
the groups of settlers listed in the map leg- 
end on page 32 have affected the growth of 
the region and of the United States. Then 
discuss why and how some of these people 
have held on to certain customs and tradi- 
tions longer than most people of other re- 
gions. 


III, PERFORMANCE EXPECTATION 

Each student should be able to locate on a large 
wall map of the United States the general area 
where the Spanish- and Mexican-Americans, 
the Indians, the Negroes, the French, and the 
Creoles settled in the South Central Region. 
(The majority of the early settlers consisted of 
these groups.) 


5-C Many Different Groups of Settlers 





Directions: Indicate the area on the map where each 
cultural group settled. Use the symbols in the legend. 
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5-D The Future of the South Central Region 


I. OBJECTIVES 


A. 


B: 


Basic Skills: Using information gained 
from the text and other sources to classify 
written statements and to defend the clas- 
sification. 

Concept: The future growth of the South 
Central Region depends on the efficient use 
of human and natural resources. 


II, PROCEDURE 


A. 


B. 


Let’s Talk About: Discuss some of the fac- 
tors necessary for industrial growth within 
a region (appropriate location, raw materi- 
als, manpower). Then explain the meaning 
of the word hinder and discuss some of the 
factors that may hinder the industrial 
growth of a region. Next review conditions 
in the South Central Region that may help 
or hinder its industrial growth. 

Let’s Do: Have the students read each state- 
ment about the South Central Region on 
page 33 in their Problems Book. Tell them 
to write “help” in the blank in front of each 
statement indicating a helpful situation and 
“hinder” in front of each statement indicat- 


5-D The Future of the South Central Region 


ing a hindrance. Then instruct them to 
write a reason for each response. 

C. Let’s Think About: After the students have 
completed the exercise, discuss their re- 
sponses. Then ask questions such as the fol- 
lowing: 

e Will the South Central Region become 
an industrial region in the future? Why, 
or why not? 

e What else could the people and the gov- 
ernment do to help the future of the 
region? 

e What could be done about the factors 
that hinder the growth of the region? 

e If the region does not become more in- 
dustrial, can it remain wealthy? What 
would happen if its natural resources 
were depleted? 


II. PERFORMANCE EXPECTATION 
Each student should be able to write a para- 
graph from a businessman’s point of view, ex- 
plaining why he is for or against locating his 
industry in the South Central Region. 








the region 


Directions: If the statement tells of something 
that might help the future growth of the region, 
write “help” in the blank at the beginning of the 
statement. If it tells of something that might hin- 
der the future growth of the region, write “hinder” 
in the blank. Below each statement write the rea- 
son for your response. 


ie Scientists and engineers are find- 5. New ways are being found to use 


ing new ways to use the softwoods of the region. — the aluminum of the region. 








Few people live in the region. 6. There is plenty of money for loans 





for people of the region. 








3 Only a few highly skilled people 


tries. very high wages. 


are needed to service machines of the bigindus- 7 People in the region do not get 








4 Water is scarce in some parts of 8. Much of the income of the region 
comes from government spending. 
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6-A Geographical Features of the South 


I. OBJECTIVES 
A. Basic Skills: Map study skills: using sym- 
bols to complete a map. 
B. Concept: The South is a region whose way 
of life has been shaped by its geographical 
characteristics. 


II. PROCEDURE 

A. Let’s Talk About: Describe the various land 
formations that exist in the Southern Re- 
gion (the Coastal Plain, the fall line, the 
Piedmont, the Blue Ridge Mountains, the 
Appalachian Mountains, and the Missis- 
sippi River Valley). Make sure that the stu- 
dents understand that the fall line is the 
place where the Coastal Plain rises abruptly 
to the Piedmont Plateau, creating rapids 
and waterfalls on rivers. Then discuss the 
effect of each land formation on the way of 
life of the people in the South. 

B. Let’s Do: Have the students turn to page 34 
in their Problems Book. Instruct them to 


use the symbols in the map legend to indi- 
cate the location of the land formations on 
the map and to answer the questions on the 
page. 

C.. Let’s Think About: Ask the students the 
following questions: 

e Have the Appalachian Mountains 
served as a barrier to discourage people 
from moving west? Why? 

e How many major Southern cities are 
seaports located at the mouths of riv- 
ers? 

e Why are many inland cities located at 
the fall lines of rivers? 


II. PERFORMANCE EXPECTATION 
Each student should be able to write a short 
paragraph explaining the differences between 
the various geographic subregions of the South 
and to locate each subregion on a wall map of 
the United States. 
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Directions: Locate the geographical 
subregions of the South on the map. 
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Name two cities located at 
the fall lines of rivers. 
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6-B The Growth of the South 


I. OBJECTIVES 


A. 


B. 


Basic Skills: Map study skills: drawing in- 
ferences from information on a map in or- 
der to reach conclusions. 

Concept: Industrialization has 
growth and change to the South. 


brought 


II. PROCEDURE 


A. 


Let’s Talk About: Discuss some of the rea- 
sons for the rapid growth of various South- 
ern cities. Explain the roles of natural 
resources, industry, and people in the devel- 
opment of a city. Ask the students how 
Southerners attracted Northern business- 
men to promote industry in the South. 


6-B The Growth of the South 
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Directions: Coal, iron, and limestone are the raw materi- 
als necessary to produce steel. Use a black pencil to out- 
line the coal fields on the map. Use a red pencil to outline 
the iron ore deposits. Use a blue pencil to outline the lime- 


stone quarries. 


Coal fields 
o t 
Seed GBD Iron ore deposits 


4 Limestone quarries 


Gulf of Mexico 


1. What raw materials are located in and around Birmingham? 





B. Let’s Do: Have the students follow the di- 
rections on page 35 in their Problems Book 
to complete the map. Next, ask them to 
answer the questions on the page in the 
spaces provided. Then discuss their an- 
swers. 

C. Let’s Think About: Ask the students what 
other industries besides iron and steel were 
responsible for the growth and development 
of various Southern cities. 


PERFORMANCE EXPECTATION 

Each student should be able to list several large 
Southern cities and give a major reason for 
their growth. 





2. What is the major industry in Birmingham? 





3. Why has Birmingham become the largest city in Alabama? 
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6-C Migration to and from the South 


I. OBJECTIVES 

A. Basic Skills: Using statistical information 
to make a meaningful graph; relating infor- 
mation derived from the graph with infor- 
mation gained from other sources. 

B. Concept: There were many causes for both 
whites and nonwhites to leave the South 
during the past hundred years. 


II. PROCEDURE 

A. Let’s Talk About: Discuss the table of infor- 
mation on page 36 of the Problems Book. 
Explain the meaning of the word decade. 
Then explain that the numbers preceded by 
a minus sign represent persons moving 
away from the South and the numbers 
preceded by a plus sign represent persons 
moving into the South. Discuss the meaning 
of migration. Ask questions such as the fol- 
lowing: 

e How many of you have migrated from 
some Other state to the state you now 
live in? 

e How many of you have migrated from 
one city to another? one neighborhood 
to another? 

Explain that migratory patterns are affected 
by events in history. 
B. Let’s Do: Have the students make a line 
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Directions: Using the informa- 
tion above, construct a line 
graph to show the migration 
from the South. Make a b/ue 
line for the total number of per- 
i sons migrating. Make ared line 
for the whites and a green line 


for the blacks. | i T 
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graph from the information in the table on 
migration on page 36 in their Problems 
Book. Make a copy of part of the graph on 
the chalkboard or on a transparency if the 
students are unfamiliar with the construc- 
tion of line graphs. Explain that the num- 
bers across the bottom of the graph stand 
for the decades of time since the slaves were 
given their freedom and the numbers along 
the left side of the graph stand for the num- 
ber of thousands of persons who have left 
the South. Tell the students to use crayon 
or pencil to make a blue line to show the 
number of persons migrating from the 
South. Tell them to make a red line to show 
white migration and a green line to show 
black migration. Tell them to omit the fig- 
ures with plus signs from their graph. After 
they complete their graphs, have them an- 
swer the questions on page 37. 

C. Let’s Think About: Discuss the students’ 
responses to the questions on page 37 in the 
Problems Book. 


HI. PERFORMANCE EXPECTATION 
Each student should be able to write a para- 
graph explaining the generalizations he has 
reached after interpreting the graph. 








1. Did more people leave the South or did more 
people come to the South between 1871 and 
1970? 


5. In the last 50 years, blacks moved out in 
greater numbers than whites. Why? 











2. What changes in the region caused many 
white people to move away? — 








3. What changes in the region caused many 
black people to move away? — 








4. What happened between 1931 and 1940 to 
cause the sharp decrease in the number of peo- 
ple migrating from the South? 


6. Since 1950, more whites have been moving 
into the South than have been moving out. Why? 














7. What happened between 1941 and 1950 to 
cause the sharp increase in the number of black 
people migrating from the South? 
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6-D Old South or Modern South? 


I. OBJECTIVES 
A. Basic Skills: Interpreting and evaluating 
pictorial information. 
B. Concept: Over the years, powerful forces 
in our growing nation have tested and 
changed the South. 


II, PROCEDURE 

A. Let’s Talk About: Discuss the traditional 
Southern Region and how it was formed by 
culture. Make sure the students understand 
the term cultural region. Then discuss the 
modern Southern Region and review the 
racial, political, and economic forces that 
changed the South to what it is today. 

B. Let’s Do: Tell the students that the pictures 
on pages 38 and 39 in their Problems Book 
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illustrate some differences between the old 
South (before emancipation) and the South 
of today. Have them write either “Old 
South” or “South now” in the space pro- 
vided below each picture. 

C. Let’s Think About: Referring to each pic- 
ture on pages 38 and 39, ask the students 
to explain how they knew whether the pic- 
ture illustrated the old South or the South 
as it is today. Then ask them to identify the 
force responsible for each innovation in the 
pictures labeled “South now.” 


III. PERFORMANCE EXPECTATION 
Each student should be able to list various dif- 
ferences between the old South and the South 
as it is today. 












































7-A Which Group Holds These Beliefs? 


I, OBJECTIVES 
A. Basic Skills: Organizing pictorial material 


in sequential order. 


B. Concept: People of four different cultures 


settled in the Four Corners Region. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss the four different 


cultural groups who settled in the Four 
Corners Region. Ask the students why each 
group of people came to the region. Then 
discuss the meaning of the word belief Ex- 
plain that different people have different be- 
liefs, depending on what they think is 
important. 


B. Let’s Do: Discuss the ten beliefs listed on 


40 


III. 


page 40 in the Problems Book. Then tell the 
students to write the number of each belief 
in one of the boxes in the column(s) of the 
appropriate cultural group(s). Make sure 
they understand that some of the beliefs are 
held by more than one cultural group. 

C. Let’s Think About: Discuss the events that 
took place to make the Four Corners area 
one region regardless of its four cultures. 


PERFORMANCE EXPECTATION 

Each student should be able to point out possi- 
ble conflicts that may have occurred among the 
four cultural groups while they were settling in 
the Four Corners Region. 
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Beliefs 


Other 
English- 
speaking 
Americans 


Spanish- 


INericans Navahos | Mormons 





1. It is bad manners to try to do better than 
others. 





2. Grandfather is respected for his ideas. 





3. Mother is the head of the family. 





4. Nature must be respected. 





5. The community is more important than the 
individuals. 








6. Don't rush—take things in life slowly. 





7. Language problems exist. 





8. Everyone should work very hard. 





9. Religion is very important. 








10. It is very important to compete strongly. 




















7-B How People Earn Their Income 


I. OBJECTIVES 
A. Basic Skills: Using statistical information 


to construct a meaningful bar graph com- 
paring a region with the United States as a 
whole. 


B. Concept: The occupational characteristics 


of the Four Corners Region differ from 
those of the nation as a whole. 


Il. PROCEDURE 
A. Let’s Talk About: Ask the students what 


earning an income means and have them 
name various ways by which people can 
earn an income. Then discuss how residents 
of various regions may be limited in their 
choice of occupations because of climate, 
availability of resources, or lack of manu- 
facturing facilities. Next explain that jobs 
in fields such as trading, services, transpor- 
tation, utilities, and construction must be 
done in every region. 


B. Let’s Do: Have the students read the direc- 


tions on page 41 in their Problems Book. 
Explain that the statistics will be easier to 
compare on a bar graph. Then tell them that 
the percentage intervals are listed across the 
bottom of the graph, the names of various 


occupational fields are listed down the left 
side, and the bars are labeled either “Four 
Corners Region” or ‘United States.”” Make 
sure the students understand they are to 
color the bars opposite each occupational 
field, extending the color until the appropri- 
ate percentage is reached. Then have them 
answer the questions next to the graph. 
Let’s Think About: Discuss the students’ 
responses to the questions on page 41. Then 
ask the following questions: 

e Why are there so many people engaged 
in trading and services in the Four Cor- 
ners Region? 

e Why is a greater percentage of people 
engaged in manufacturing in the entire 
United States than in the Four Corners 
Region? 

e Why do so many people in the Four 
Corners Region have government jobs? 


II. PERFORMANCE EXPECTATION 

Each student should be able to write a para- 
graph using the data in the graph to explain the 
similarities and the differences between the way 
people earn their living in the Four Corners 
Region and in the United States. 
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Jobs in Four Comers and U.S. 


Region U.S. 
Farming and forestry 8% 4% 
Mining 5% 1% 
Manufacturing 11% 29% 
Trading and services 43% 39% 
Government jobs 18% 10% 
Transportation and utilities 6% 6% 
Construction 6% 6% 
Finance, insurance, and 
real estate 3% 5% 


1. What three kinds of work employ a much 
greater percentage of workers in the Four 
Corners Region than in the United States? 








2. What kind of work employs the largest 
percentage of the Four Corners people? 








3. Why do you think the Four Corners Region 
has a greater percentage of people working 
in the mining industry than the United States 
has?_ 
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7-C Development of the Four Corners Region 


I, OBJECTIVES 
A. Basic Skills: Map study skills: interpreting 
three kinds of maps. 
B. Concept: The Four Corners Region faces 
serious social, economic, and ecological 
problems. 


II. PROCEDURE 
A. Let’s Talk About: Discuss how the develop- 
ment of the Four Corners Region has al- 
ways been hindered by its geographical 
remoteness, few rivers, poor transportation, 
lack of industry, and conflict among its four 
cultural groups. Then discuss various ways 
that people are making use of this region 
today. Ask the following questions: 
e Are there many unemployed people in 
the region? 
e How does this affect the region’s econ- 
omy? 
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e Do the four cultural groups have any 
problem getting along with one an- 
other? Why? 

B. Let’s Do: Discuss the three maps and their 
legends on pages 42 and 43 in the Problems 
Book. Make sure the students understand 
the information shown in each map. Then 
have them answer the questions on page 43 
and discuss their answers. 

C. Let’s Think About: Discuss how the people 
presently living in the Four Corners Region 
are making the best use of the land and 
resources available. 


III]. PERFORMANCE EXPECTATION 
Each student should be able to interpret the 
three maps and list some of the problems faced 
by the people of this region in the past and the 
present. 





Land use 


1. Which of the maps could not be used to determine the 
geographical problems that the early settlers of the Four 
Corners Region had to face? Why? 





2. What physical problems do the residents of the region 
have to face? (Refer to the maps.) 








Which problems result from the work of man? 





3. Which of the four cultural groups (Navahos, Spanish- 
Americans, Mormon, other English-speaking Americans) 
would probably try to live with nature? 





Range (grazing) 
Farming 
Nonproductive land [ 
Urban areas 
Mining 

Oil 


Which would try to change nature in the Four Corners 
Region? 
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8-A Physical Features of California 


I. OBJECTIVES 
A. Basic Skills: Map study skills: interpreting 
a variety of maps of the same political area 
in order to answer questions. 
B, Concept: California is a region divided into 
subregions. 


II, PROCEDURE 

A. Let’s Talk About: Discuss the geographical 
characteristics of each subregion of Cali- 
fornia. 

B. Let’s Do: Discuss the three maps and their 
legends on page 44 in the Problems Book. 
Make sure the students understand that 
each map offers different information about 
the political region of California. Then have 
them answer the questions on page 45. 

C. Let’s Think About: Discuss the students’ 
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answers to the questions on page 45. Then 
ask them which subregions would be most 
affected by events such as the following: 

e 40 percent decline in grape consump- 


tion 


e cutback in space program 
e 25 percent reduction in airline rates to 


Miami 


e rise in unemployment in California 


III. PERFORMANCE EXPECTATION 


Each student should be able to locate the subre- 
gions of California on a wall map of the United 
States and to describe at least one specific char- 
acteristic of each subregion, drawing on infor- 
mation based on the maps on page 44 in their 


Problems Book. 








Directions: Answer the following questions. Use your 
text and the three maps of California on the preceding 


page. 


1. What is the annual rainfall in the wasteland of 
California? 





2. Southern California gets most of its water 
from the River. 





3. In which part of California are no minerals pres- 
ent and no food products grown? 


6. Where can most of the gold in California be 
found? 








7. Does it rain more in the San Francisco Bay 
area or in Los Angeles? 


8. Where are wood products manufactured? __ 








4. What is the area that receives less than 10 
inches of rain used for? 


5. Fruits and vegetables are produced in the 


9. Where is the urban subregion located? __ 





10. What natural resources can be found in the 
Central Valley, where most of the land is farm- 
land? 
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8-B State Budgeting 


I, OBJECTIVES 
A. Basic Skills: Interpreting data from graphs 


and illustrations. 


B. Concept: Each state prepares a yearly 


budget which lists the public needs and how 
they are to be met. 


II, PROCEDURE 
A. Let’s Talk About: Discuss the meaning of 


the word budget. Explain that the most seri- 
ous and often the most difficult responsibil- 
ity of a government is to determine how to 
use its funds to best help the citizens. You 
might ask the following questions: 

e How does our state spend money for 
health care? welfare? (State hospitals 
and training institutions for the deaf, 
blind, and mentally ill; aid to the blind; 
aid to needy families; and so on ) 

e How is money from the state govern- 
ment shared with our city or county? 
(Library funds, highways, schools, and 
so on ) 


B. Let’s Do: Have the students turn to page 46 


in their Problems Book. Discuss the pie 
charts. Then tell them to answer the ques- 
tions at the bottom of the page. 


C. Let’s Think About: Gather information 
about your state budget. Write this informa- 
tion on the board in pie charts. Ask the 
following questions: 

e What is our state’s main source of 
taxes? 

e What percent of our state’s taxes is 
spent on education? highways? public 
welfare? 

Next make a line graph showing how much 
tax money (in millions) was spent in your 
state in 1940, 1950, 1960, and 1970. Ask the 
following questions: 

e What has happened to our state expend- 
itures in the 30-year period indicated 
on the line graph? 

e Why do you think this has occurred? 

_@ Where would the state get the money 
if one area, such as education, had to 
be increased by 15 percent? Cut other 
items, raise taxes ) 

e Would this make all the citizens happy? 


II. PERFORMANCE EXPECTATION 
Each student should be able to define the word 
budget and write a paragraph explaining the 
sources of state funds and their use. 


8-B State Budgeting 





Directions: Study the pie charts. Then answer the questions 


Money Received Money Spent 


Highway tax Corporation tax Higher education 
Health and 


Personal 
income tax 





Sales tax 
Other 





Transportation 





Directions: Study the pie charts. Then answer the questions. 
1. What is California's main source of taxes? 
2. What does California spend the most money on? 


3. What percent of California’s tax dollar is spent on education? highways? public 
welfare? 
4. |f you were governor, what would you spend more money on? less? 
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8-C Conflicts Among Subregions 


I. OBJECTIVES 
A. Basic Skills: Drawing inferences from pic- 
torial information in order to reach conclu- 
sions. 
B. Concept: Conflicts exist among the subre- 
gions of California. 


Il, PROCEDURE 

A. Let’s Talk About: Discuss the word con/tict. 
Point out that communities, like individu- 
als, can come in conflict with each other. 
Then discuss the three subregions in Cali- 
fornia and why they are in conflict with one 
another about many issues. 

B. Let’s Do: Tell the students that the pictures 
on page 47 in their Problems Book repre- 
sent potential conflicts among the subre- 
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gions of California. Have them draw a line 
from each picture on the top of the page to 
its conflicting picture on the bottom of the 
page. (Correct answers: 1—C, 2—B, 3—D, 
4—A) 


. Let’s Think About: After the students have 


completed the exercise, discuss conflicting 
interests. Ask the students to explain what 
each conflict is about and which subregions 
are in conflict. Then discuss possible solu- 
tions to each conflict. Discuss whether addi- 
tional problems might result from each 
possible solution. 


. PERFORMANCE EXPECTATION 
Each student should be able to list the major 
conflicts among the subregions of California. 
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9-A Settlers in Alaska 


I, 


II. 


OBJECTIVES 

A. Basic Skills; Using information gained 
from the text and other sources to make a 
meaningful chart. 

B. Concept: The culture of Alaska has been 
formed from the life styles of the natives 
and the white settlers. 


PROCEDURE 

A. Let’s Talk About: Discuss the characteris- 
tics of frontier regions. Then ask the follow- 
ing questions about Alaska: 

e Why is Alaska considered a frontier re- 
gion? 

e What special problems do the geogra- 
phy and climate of Alaska present to its 
settlers? 

e Why is Alaska called a land of the mid- 


night sun? 


They came to trap seals, walrus, and 
otter for furs. 

The Russians killed thousands of 
natives and took others as slaves. 
They also brought diseases such as 


9-A Settlers in¥ 


B. Let’s Do: Have the students look at the 


chart on page 48 in their Problems Book. 
Tell them that some sections of the chart 
have already been filled in and they are to 
complete the chart. 

C. Let’s Think About: Discuss each group of 
settlers on the chart, their reasons for com- 
ing to Alaska, and how they affected Alas- 
ka’s native culture. Then ask the following 
questions: 

e Which group had the greatest effect on 
Alaska’s native culture? 
e Was the change good for Alaskans? 


Ill, PERFORMANCE EXPECTATION 

Each student should be able to write a para- 
graph explaining how Alaskan cultures have 
been affected by Russian and American settlers. 













smallpox, tuberculosis, and measles 








’ Reason for Coming Effect on Native Culture 





to Alaska. 


They came to hunt for whales. 

The Americans brought disease, 
whisky, guns, and gunpowder. 
Americans. 
They did not care about the land and 
stripped it of its resources. They took 
the money they made and spent it 
outside Alaska. 

They came to build army and nava 
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bases. 


They changed the native culture by 
building roads, harbors, dams, air- 
ports, schools, and hospitals. 
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A. Basic Skills: Using information gained 
from the text and other sources to refute 
stereotyped statements about Alaska. 

B. Concept: Alaska is a frontier region that is 
attracting many newcomers because it has 
abundant raw materials. 


Il. PROCEDURE 
A. Let’s Talk About: Ask the students to tell 


the class some of the ideas they had about 
Alaska before studying Chapter 9 of the 
text. List these ideas on the chalkboard. 


9-B What Is Alaska Really Like? 


I. OBJECTIVES 


board that are stereotyped statements about 
Alaska. 


. Let’s Do: Tell the students that the activity 


on page 49 in their Problems Book concerns 
stereotyped statements about Alaska. Make 
sure they understand the stereotype in- 
dicated by each statement. Then tell them 
to refute the stereotyped statements in the 
space provided by referring to their texts or 
other sources if necessary. 


. Let’s Think About: After the students have 


completed the exercise, discuss their an- 
swers. 


Then point out that some of these state- 

ments indicate stereotyped thinking about 

Alaska. Discuss the meaning of stereotyp- Ii, PERFORMANCE EXPECTATION 

ing a person or acommunity. Then have the Each student should be able to recognize and 
students choose the statements listed on the refute stereotyped ideas about Alaska. 













Alaska has many valuable resources 
such as furs, fish, gold, copper, coal, 
lumber, and oil. 

« Alaskans can also earn an income by 
fishing, lumbering, military and gov- 
ernment jobs, and many services. 

» There are large cities in Alaska; An- 
chorage, Fairbanks, and Juneau are 
examples. 

» The invasion of white settlers has 
changed the culture of Alaska. New 
roads and schools have been built, 
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9-C Cost and Standard of Living 


I. OBJECTIVES 
A. Basic Skills: Evaluating and interpreting 


pictorial information. 


B. Concept: Prices and income affect the cost 


of living in a region. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the concept of 


50 


cost of living, which is determined by the 
amount of goods and services a given in- 
come can buy. Using play money and 
goods, illustrate that if a given income can 
buy many goods and services the cost of 
living is low, and vice versa. Then discuss 
why the cost of living differs from region to 
region. (Transportation costs; competition, 
wage scale; availability of goods and serv- 
ices ) 

Let’s Do: Have the students open their 
Problems Book to page 50. Tell them to 


study the illustrations and answer the ques- 
tions at the bottom of the page. 

C. Let’s Think About: Discuss the term stand- 
ard of living. Explain that accepting a job 
just because of higher wages does not mean 
that your standard of living will necessarily 
increase. To emphasize this point, write the 
following advertisement on the _ board: 
“Come to Alaska—The Highest Wages in 
the United States Paid Here!’ Ask the stu- 
dents what questions they would ask an 
Alaskan employer to find out if the new jobs 
would bring them a higher standard of liv- 
ing than a lower-paying job might bring in 
another region. 


Ill, PERFORMANCE EXPECTATION 
Each student should be able to write a short 
paragraph discussing the cost of living and 
standard of living in his own region. 
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Directions: Study the two pictures, Write a few sentences explaining what they mean. Then answer 
the questions below. 


1. Which region has the larger choice of goods and services? 
2. In which region do people earn larger incomes? 


3. In which region will people pay lower prices? Why? 








4. Which of these two regions could be Alaska? Why? 























10-A Hawaii Is Affected by the Trade Winds 


I. OBJECTIVES 


A. Basic Skills: Map study skills: interpreting 
maps in order to reach conclusions. 
B. Concept: Hawaii is a region whose way of 


understand how to interpret each map. 
Then have them answer the questions on 
the page independently or in small groups. 
Discuss their answers. 


life has been shaped by history, location, 
and physical nature. 


Il. PROCEDURE 
A. Let’s Talk About: Discuss the climate of 


Hawaii. Ask the students why there is little 
difference between the seasons. Then dis- 
cuss the trade winds—the direction the 
winds come from and their effect on rainfall 
in Hawaii. 


B. Let’s Do: Discuss the maps on page 51 in 


the Problems Book. Make sure the students 


Hil. 


C. Let’s Think About: Ask the students which 
other areas of the United States might be 
affected by prevailing winds. (Area on either 
side of the Rocky Mountains; to some extent 
area on either side of the Appalachian Moun- 
tains. ) 


PERFORMANCE EXPECTATION 

Each student should be able to write a para- 
graph explaining how the trade winds have af- 
fected the land use and, consequently, the 
economy of Hawaii’s subregions. 
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1. Which area—east or west—has more rainfall? Why? 








2. In which area do more people live? Why? 








3. In what ways could the winds affect the way people live? 
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10-B Hawaii—Crossroads of the Pacific 


I, OBJECTIVES 
A. Basic Skills: Map study skills: understand- 
ing latitude and longitude and using them 
to locate places on a map. 
B. Conéept: Because of its strategic location, 
Hawaii came to be known as “the cross- 
roads of the Pacific.” 


II. PROCEDURE 
A. Let’s Talk About: Discuss the concept of 
latitude and longitude. You might compare 
intersecting lines of latitude and longitude 
to intersecting streets within a city. Both are 
used to pinpoint specific locations. Then 
point out the equator, the prime meridian, 
the North and South Poles, and other mark- 
ings on a globe. Next discuss the routes 
early traders—stopping in Hawaii to re- 
plenish supplies—took to cross the Pacific. 
B. Let’s Do: Discuss the maps on page 52 of 
the Problems Book. Then have the students 
answer the questions on page 53 indepen- 
dently or in groups. Discuss their answers. 
The correct answers for questions 4 and 5 


10-B Hawaii—Crossroads of the Pacific 





Imaginary parallel lines run from east to west round the 
globe. They are called /ines of /atitude and measure the 
Position of a point on the earth's surface in relation to the 
equator. The numbers begin with 0° at the equator, and go 
north and south to 90° at the North and South Poles. 








Imaginary lines called meridians or lines of longitude run 
north and south and cross the lines of latitude at right 
angles. Longitude is measured in degrees from the prime 
meridian, which is 0° longitude. Meridians are numbered 
from 10° to 180° east and west of the prime meridian. 





Lines of latitude and longitude are combined on a globe 
and used to describe the exact location of various places 
on the earth's surface. 





— 








are given below. 
Distance from Honolulu 


Destination Miles 
San Francisco 2091 
Los Angeles 2228 
Seattle 2409 
Tokyo 3394 
Guam 3318 
Suva 2776 
Panama 4685 
Tahiti 2381 


Suva (2776) to Noumea (+734) to Sydney 
(+ 1069) = 4579 miles. (The students’ an- 
swers should approximate these figures.) 
C. Let’s Think About: Discuss how and why 
Hawaii became the crossroads of the Pacific. 


III. PERFORMANCE EXPECTATION 
Each student should be able to use the coordi- 
nate system to locate points on a globe and, 
after locating a point, to give its approximate 
latitude and longitude. 





1. Show with a dotted line the early shipping 
routes mentioned in your text: (A) Japan to Ha- 
waii; (B) northwest United States to China. 


2. Pretend you are a pilot plotting a course for 
a flight from Honolulu to Papeete, Tahiti. De- 
scribe your destination in terms of latitude and 
longitude. 








3. Approximately how many miles across are the 
eight main Hawaiian Islands? (Use the scale of 
miles.) 





4. Approximately how many miles are these lo- 
cations from Honolulu? 

San Francisco Guam 

Los Angeles _____ Fiji Islands (Suva) 

Seattle Panama 

Tokyo Tahiti 














5. Pretend you are a ship captain planning a trip 

from Honolulu to Suva, Fiji Islands; to Noumea, 

New Caledonia; to Sydney, Australia. How many 1,000" 21000) 31000 
miles would you travel from Honolulu to Sydney miles 

with stops in Suva and Noumea? i 














10-C Hawaii’s Sugar Industry 


I. OBJECTIVES 
A. Basic Skills: Using information derived 
from a table to construct a meaningful 
graph. 
B. Concept: The number of people employed 
by an industry depends on many factors. 


II. PROCEDURE 
A. Let’s Talk About: Discuss some of the fac- 
tors that might influence the number of peo- 
ple employed by an industry. Be sure to 


in their Problems Book and make a line 
chart from the information in the table that 
lists annual averages of employees in the 
sugar industry in Hawaii. Then tell them to 
answer the questions on the page. 

Let’s Think About: After discussing the 
past trends concerning volume of sugar pro- 
duction and number of employees in the 
industry, ask the students what might occur 
in Hawaii’s sugar industry in the future. 


point out how profit, use of machinery, and Ill, PERFORMANCE EXPECTATION 

Given statistics concerning the labor force and 
volume of production for another industry, 
each student should be able to compare the 
statistics and reach logical conclusions. 


consumer demand can affect employment. 
Then discuss how the number of employees 
is related to the amount of goods produced. 
B. Let’s Do: Have the students turn to page 54 


10-C Hawaii’s Sugar Industry 


Directions: Use the information in the table showing em- 


Employment 
(Annual averages) 


ployment to make a line graph showing the number (to 
the nearest thousand) of persons in Hawaii employed 22,890 


in the sugar industry. 


21,750 
12,770 
13,410 
12,370 
10,900 


1. How has the number of people em- 
ployed in the sugar industry changed 
from 1950 through 1970? 








2. The same amount of land was used to 
grow sugarcane from 1950 through 1966. 
What are some reasons for the change in 





the number of people employed by the 
sugar industry? 
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3. How might the price of sugar affect the 
number of people employed in the sugar 
industry? eS ae 





4. Was more sugar produced in 1950 than 
in 1969? Was less sugar produced? 








10-D The Benefits and Costs of Tourist Trade 


I, OBJECTIVES 

A. Basic Skills: Relating information gained 
from the text and other sources in order to 
make and state decisions about the informa- 
tion. 

B. Concept: What may be a benefit to one por- 
tion of the population may be a cost to oth- 
ers. 


II. PROCEDURE 
A. Let’s Talk About: Discuss the meaning of 
the words cost and benefit. Then ask ques- 
tions such as the following: 

e If something is costly, does that always 
mean it is expensive? 

e If something is a cost, what can be lost 
besides money? (Beauty of land, clean 
water, clean air, wages, freedom, and so 
on ) 

e If someone receives a benefit for a serv- 
ice performed, does that always mean 
that he is paid in money? 

e Name some benefits other than money. 
Explain that when there is a cost something 
has been taken away and when there is a 
benefit something has been gained. 

B. Let’s Do: Tell the students that the exercise 
on page 55 of their Problems Book deals 


10-D The Benefits and Costs of Tourist Trade 


with the costs and benefits of the tourist 
industry in Hawaii. Ask them to put a 
check mark in the benefit column for each 
statement that describes a benefit to Hawaii, 
and a check mark in the cost column for 
each statement that describes a cost. Then 
discuss the students’ responses. 

Let’s Think About: Discuss the importance 
of thinking in terms of costs and benefits. 
Point out how important it is for Hawaii to 
think in terms of costs and benefits when 
planning for the future of its tourist in- 
dustry. Then ask questions such as the fol- 
lowing: 

e What might happen if Hawaii contin- 
ues to build more and more highways, 
airports, and hotels? 

e What problems could more airplanes 
and cars cause in Hawaii? 

e What problems might arise if fewer 
tourists came to Hawaii? 


a 


II. PERFORMANCE EXPECTATION 
Each student should be able to write a para- 
graph explaining how a specific activity in Ha- 
waii might benefit some Hawaiians and at the 
same time be detrimental to others. 





1. Build and keep up enough airports for a growing tourist trade. 
2. Build and keep up enough roads for a growing tourist trade. 
3. Hire more policemen and firemen for safety. 


4. Build more hotels, shops, and highways and change the countryside 
to city area. 


5. Having more hotels means better jobs and incomes for more people. 
6. More tourists buy more Hawaii-produced goods. 


7. More tourists mean more noise and air pollution from big airplanes 
and many cars. 


8. Lots of young people come to Hawaii and spend small amounts of 
money. 


9. Lots of wealthy people come to Hawaii and spend large amounts 
of money. 


10. In their spending the wealthy people demand luxury hotels, gasoline, 
luxury foods, and other imported goods. 


11. The tourist industry attracts many people away from work in the 
farming areas. 


12. The tourist industry attracts many poor people from other countries. 
13. Hawaii becomes more like the mainland United States. 





14. Operating more hotels means water and beach pollution. 
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11-A Industry in Appalachia 


I, OBJECTIVES 
A. Basic Skills: Using information gained 
from the text and other sources to evaluate 
pictorial and written material. 
B. Concept: Much of the value added to the 
resources of Appalachia by manufacturing 
takes place outside the region. 


II, PROCEDURE 

A. Let’s Talk About: Discuss the need for 
more industry in Appalachia. Ask the stu- 
dents how the people would benefit if there 
were more factories and businesses in the 
region. Then review the importance of loca- 
tion to various industries. Some factors that 
must be considered are distance from the 
necessary resources, cost of transporting 
finished products, and available manpower. 
Explain that in order to attract certain in- 
dustries, Appalachia must satisfy the re- 
quirements of a good location. 

B. Let’s Do: Have the students turn to pages 
56 and 57 in their Problems Book. Tell 


11-A Industry in Appalachia 





56 


1. A steel mill inside Appalachia sells steel 
plates to a factory outside Appalachia that pro- 
duces parts for coal-mining equipment. This fac- 
tory sells the parts to another factory outside of 


Appalachia that puts the parts together to pro- 
duce heavy equipment. Most of the heavy 
equipment is shipped back into Appalachia 
where it is used in coal mines. 














1. Which other factories could be located inside 
Appalachia? 





3. What could be some disadvantages of having 
these factories in Appalachia? 





2. What could be some advantages of having 
these factories in Appalachia? 


4. Do you think the advantages of locating the 
factories in Appalachia outweigh the disadvan- 
tages? 

















them to read about each case, look at the 
pictures, and answer the questions in the 
spaces provided. 

C. Let’s Think About: After the students have 
completed the exercise, discuss each case. 
Then ask the following questions: 

e Which industries would have enough of 
a local market to make it worthwhile 
for them to locate in Appalachia? 

e Which industries would be near the 
sources of the raw materials or parts 
they need if they located in Ap- 
palachia? 

e Which industries would help Appa- 
lachia prosper? How? 

e Which industries would profit by locat- 
ing in Appalachia? 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to list the advan- 
tages and disadvantages to various other indus- 
tries of locating in Appalachia. 





Il. A lumber mill in Appalachia produces lumber. Carolina makes the boards into frames for furni- 
A sawmill in Appalachia cuts the lumber into ture. Finally, an upholstery factory in New York 
boards. Then a furniture manufacturer in North upholsters the furniture. 








1. What are some advantages of locating the 2. What could be some advantages of locating 
upholstery factory in New York? the upholstery factory in North Carolina? 














3. Which location for the upholstery factory 
would be more beneficial to Appalachia? 


























11-B Education in Appalachia 


I, OBJECTIVES 
A. Basic Skills: Chart study skills: interpreting 
per capita income and population data. 
B. Concept: Appalachia is an example of a re- 
gion that has been left behind the rest of the 
nation in growth, prosperity, and affluence. 


II, PROCEDURE 
A. Let’s Talk About: Discuss the educational 
problem in Appalachia. Then ask the fol- 
lowing questions: 

e How could a lack of education affect 
the beliefs and way of life of the people 
of Appalachia? 

e Why are many Appalachians reluctant 


to move or change their way of life? 

B. Let’s Do: Discuss the chart on page 58 in 
the Problems Book. Then have the students 
answer the questions on the page. Discuss 
their answers. 

C. Let’s Think About: Ask the students how 
the educational problem in Appalachia 
could affect people in other regions of the 
United States. 


II. PERFORMANCE EXPECTATION 
Each student should be able to write a para- 
graph about the educational problem in Ap- 
palachia and offer a workable solution. 


11-B Education in Appalachia 





Directions: West Virginia is the only state that falls en- 
tirely in the Appalachian Region. The facts that you learn 
about West Virginia will usually apply to the whole Ap- 
palachian Region. Use the information on the chart to 
compare West Virginia with the United States. 





-— 


(istasn|iweet 1. Is the percentage of people enrolled in school 
inia| United States as a whole? 





a to Compare 


Income per person $4,134 | $2,610 


| awhole | Virg in West Virginia higher or lower than in the 





2. How does the per capita (per person) income 
of West Virginia compare with that of the United 
States as a whole? 














58 


Percentage of people 14 
to 17 enrolled in school 3. Why does a smaller percentage of people in 


Percentage of people over 
25 who have completed 
high school or more 








West Virginia finish high school than in the 
United States as a whole? 





4. How might the educational problem affect the 
willingness of industry to build in West Virginia? 








11-C How to Help Appalachia 


I. OBJECTIVES 
A. Basic Skills: Using information gained 


palachian Regional Commission. Tell them 
to respond to the criticism in the space pro- 


from the text and other sources to respond 
to critical statements. 


B. Concept: National programs have been de- 


veloped to aid the Appalachian Region be- 
cause its problems are critical enough to 
affect the well-being of the nation. 


vided. After the students have completed 
the exercise, discuss the statements and 
their responses. 


. Let’s Think About: Ask questions such as 


the following: 
e Should the United States government 


help the people of Appalachia? How? 
II. PROCEDURE e Appalachians need money to improve 
A. Let’s Talk About: Discuss the Appalachian their region. Where should this money 
Regional Commission. Review its develop- come from? 
ment in 1964 and the original plans that e Will helping Appalachia prosper help 
were made to solve various regional prob- the entire nation? How? 
lems. Then discuss some of the things the 
commission has done to help Appalachia. 
B. Let’s Do: Have the students turn to page 59 


II. PERFORMANCE EXPECTATION 

Each student should be able to write a para- 
in their Problems Book. Point out that in graph explaining the plans of the Appalachian 
each box on the page a man is voicing a Regional Commission and commenting on 
different criticism of the work of the Ap- their feasibility. 


11-C How to Help Appalachia 





People should move ie much money is 
eing Spent on 
ess) stom the - highways in the 
Appalachian Region. Appalachian Region. 


AY EN 


Your response: 

















Money trom \umber 
and mining companies 
Should pay for the 

improvements in 

Appalachia. 





Your response: Your response: 
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12-A Comparing Appalachia with New England 


I, OBJECTIVES 

A. Basic Skills: Map and chart study skills: 
interpreting maps and a chart to compare 
two regions. 

B. Concept: Although New England and Ap- 
palachia share many physical characteris- 
tics, New England is more prosperous than 
Appalachia. 


II. PROCEDURE 

A. Let’s Talk About: Discuss the similarities 
and differences between the Appalachian 
Region and the New England Region. Point 
out that the regions have several physical 
features in common. 

B. Let’s Do: Have the students look at the 
maps and the chart on pages 60 and 61 in 


12-A Comparing Appalachia with New England 


“~~ Mountains A Mountains 


"2 Population _f °’ Population 
(one dot = 100,000 people) (one dot = 100,000 people) 





their Problems Book. Make sure each stu- 
dent knows how to interpret the chart and 
each map and its legend. Then have them 
answer the questions on page 61. 

C. Let’s Think About: Discuss the students’ 
answers to the questions on page 61. Then 
ask them why New England is more pros- 
perous than Appalachia. (Location, willing- 
ness to accept technological.change and new 
ideas; restoration of natural resources ) 


II. PERFORMANCE EXPECTATION 
Each student should be able to write a para- 
graph comparing New England and Ap- 
palachia, giving a logical explanation for New 
England’s greater prosperity. 





Directions: West Virginia is the only state that falls 
entirely in the Appalachian Region. The facts that 
you learn about West Virginia will usually apply to 
the whole Appalachian Region. Use the information on 
the chart to compare West Virginia with New England. 





1. In what ways are these regions similar? 
Things to Compare 





Virginia | England 








Per capita income 


Percentage of work 2. In what F ; 9 
Rorcotinimanttaetirica no n ways are these regions different? 
Percentage of work 
forcelin agriculture 


Percentage of work 3. How have the people of West Virginia used their 
force in skilled and 18.0% resources? 
professional occupations 


Percentage of people 
over 25 who have 
completed high school 























4. How have the people of New England used their 


Percentage of people resources? 
who have completed 
college 


ee 
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12-B New England’s Subregions 


I. OBJECTIVES 
A. Basic Skills: Interpreting maps in order to 
reach conclusions. 
B. Concept: The economic problems resulting 
frem New England’s history and location 
require careful regional planning. 


II. PROCEDURE 

A. Let’s Talk About: Discuss the two subre- 
gions of New England. Ask the students if 
both subregions are equally prosperous. 
Then ask how the geographical location and 
physical characteristics of each subregion 
might affect its economy. 

B. Let’s Do: Have the students turn to pages 
62 and 63 in their Problems Book and 
briefly discuss the three different maps of 


12-B New England’s Subregions 





industrial, farming, : Population 
and forest areas : distribution 





RHODE ; 
ISLAND Industrial area 


Farming area 


HD Forest area ¢ One dot = 100,000 people 











New England. Then have them answer the 
questions on page 63. 

Let’s Think About: Discuss the students’ 
responses to the questions on page 63. Then 
ask them why they think some northern 
New Englanders want to preserve their way 
of life. Discuss the pros and cons of preserv- 
ing land versus using the land for business 
ventures such as a campsite. 


Ill. PERFORMANCE EXPECTATION 
Each student should be able to interpret the 
three maps of New England in order to give 
correct responses to the questions, and should 
be able to locate the two subregions of New 
England on the wall map of the United States. 





E 





Income per capita yee 


~ |] $2,500-3,000 per year 


$3,000-3,500 per year 
$3,500-4,000 per year 
$4,000-4,500 per year 


1. What are the two main subregions of New England? 











2. List some differences between these subregions. 











3. What do the subregions have in common? 








4. What are some problems that might exist in northern 
New England but not in southern New England? 











5. What are some possible solutions to these problems? 
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12-C New England Has Kept Up to Date 


I, OBJECTIVES 
A. Basic Skills: Using information gained 


from the text and other sources to complete 
an outline. 


B. Concept: New England has kept up with 


changes in science and technology and has 
diffused ideas to other regions of the 
country. 


II, PROCEDURE 
A. Let’s Talk About: Compare New England 


64 


in the 1600s with what it is like today. Dis- 
cuss some of the causes for the technologi- 
cal and social changes. Then review the 
different periods of industry in New Eng- 
land from 1600 to the present. 


. Let’s Do: Have the students turn to page 64 


in their Problems Book and complete the 
chart, describing each period of New Eng- 
land’s industrial development. 


. Let’s Think About: After the students have 


completed the exercise, discuss their re- 
sponses. Then ask questions such as the fol- 
lowing: 


e How did the people of Plymouth col- 
ony pay off their debts to the English 
trading company? 

e What related industries developed in 
whaling towns? 

e What could have happened to the peo- 
ple of New England if they had not 
found some other way to prosper after 
the shoe and textile industries began to 
fail? 

e What are some inventions from New 
England that have helped the entire na- 
tion? 

e Does New England depend on one ma- 
jor industry today? If not, what are its 
major industries? 

e What might the future bring for New 
England? 


III. PERFORMANCE EXPECTATION 


Each 


student should be able to list various 


scientific and technological changes that have 
occurred in the history of New England and 
offer a reason for each change. 


12-C New England Has Kept Up to Date 
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‘Describe this period: 




















] | What ended this industry? 


Describe this period: 




















Describe this period: 











What caused this industrial period to end? 





























What might happen in the future of this industry? 
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